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Abstract 
 
The study sought to explore the relationship between examinations and good teaching. This 

was examined in view of the fact that whilst examinations could be interpreted from a percentage 
output, good teaching was lifelong and endless. The views of teachers were sought to establish the 
best way of teaching siNdebele literature that would promote critical thinking and critical analysis 
in pupils. This was also as a way of establishing the skill to be attained by literature students that 
would assist them to face the world in a meaningful and constructive way. The constructivist 
philosophy informed the study where both the cultural heritage approach and the cultural analysis 
approach to teaching literature were explored. A questionnaire was given to student teachers 
training to be teachers of siNdebele at secondary school level. SiNdebele lecturers were 
interviewed. It was found that there were some teachers who were still encouraging students to 
regurgitate facts from novels instead of analyzing issues and facts contextually. Interpretation and 
analysis was found to be difficult for students hence teachers opted to teach novels as they would 
teach a comprehension passage. However, it was found that once a novel was taught in a way 
mentioned above it ceased to be meaningful to the life of the learner later own in life. It was 
therefore recommended that students be given a chance to construct new knowledge around a 
novels basing on their life experiences. Whilst the cultural heritage approach promoted 
understanding cultural values from the traditional view, the cultural analysis approach could be 
introduced so that students could analyze any situation encountered intelligently and objectively.  

KEY WORDS: critical analysis approach, cultural heritage approach, good teaching 
 

1.1 Background of the study. 
 

The common assumption made by pupils in the external examination classes is that the 
topics taught to them during the course of that year should definitely come out in the 
examinations. It is, therefore, very common for pupils to ask questions like: “Will this come in 
the examination ma’am?”, whenever a new topic is introduced. The examination pressure 
influences the pupils’ priorities causing them to judge all their day to day activities in terms of 
examinations. This is because society views examinations as a measuring instrument playing a 
predictive role for the future successes of their children. The children have to pass course A in 
order to progress to course B. The school authorities also measure the teachers’ performance 
through the number of passes gained by the students. The question that remains at the back of 
the educationist’s mind is whether by having passed an examination one would have attained 
good education. In order to find to an answer to the above question, the study was thus guided 
by the following sub-questions. 

 
1.2  Research questions 

 

 To what extent does the cultural heritage approach to teaching promote ‘good’ 
teaching? 
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 Which values of the cultural analysis approach to teaching literature promote ‘good’ 
teaching? 

 How can the teaching of literature be designed to promote both ‘good’ teaching and 
‘good’ examination results? 
 

1.3 Defining key concepts 
 

Perhaps one needs to start by defining ‘good’ education. Good education can be 
described as that education which seeks to equip the child with analytic skills for problem 
solving so as to enable the child to continue surviving in life meaningfully. This paper will view 
good education with a bias towards language education in relation to primary and secondary 
school examinations. Good education thus entails equipping pupils with qualities of 
imagination, critical judgment, interpretation and appreciation. These qualities are rooted 
within the child and together with the child’s experiences and the demands from the immediate 
environment; the good teacher will help the child master how to merge all these into a single 
unit of experience. Once this is achieved the pupils will be equipped to go on, on their own even 
when they are out of the formal education system. If this is a description of good education one 
wonders whether examinations really measure what they are supposed to measure in order to 
qualify a pass in the examination as a sign of having good education. 

Examinations are set for a very wide community. Particular steps are taken to ensure 
that the examination system is efficient so as to provide a reliable comparison nationwide and 
across nations. Various questioning techniques are used in examinations and it is usually the 
objective and easy to grade questions that are commonly used. Comprehension passages centre 
on factual data gained from the text. Of course examinations can be found to be item valid in 
terms of the syllabus content but the question is the depth at which they capture these items. In 
Zimbabwe the pupils are required to write entry tests before or after Grade seven examinations 
in order for them to get form one places. Why, one wonders, should secondary school 
authorities bother to have pupils write entry tests when pupils write examinations which easily 
reflect the type of education they attained? Does it mean that examinations are therefore, not 
valid as a good measure of the needed education level? Our present day society has been 
created in such a way that everyone needs an examination slip, after a course, which certifies 
him/her having done the course. This highly rated success which has been associated with 
examinations has, unfortunately, led to the examinations being abused in order to meet 
society’s requirements.  

 
Examinations continue to provide pressure to the teacher and his/her pupils and in the 

process influencing their priorities. Teachers have been found to abandon all syllabus 
requirements in order to meet the examination demands. Meaningful teaching, for examination 
classes is then defined in terms of practice tests using examination tasks and mock examination 
from past papers. The teacher analyses examination papers within a certain range of years and 
plans his daily lessons from the tasks so as to prepare the pupils for the examinations to come. 
In fact the teacher complies so dutifully to the examination tasks to the extent that the issues 
that are not part of the examinations are ignored. In the languages, creativity and individual 
opinion are all forgotten as pupils strive to memorize commentaries. These commentaries are 
supposed to provide answers to the examination question and they reflect only one person’s 
reflections on the particular text. Pupils are left to act mechanically without their own 
reflections because the teacher believes that the single view provided, answers the question 
well. When one interprets literacy works, he/she brings in his/her own previous experiences 
together with the cultural experience into the text. When pupils are drilled in readymade 
explanations one wonders whether these pupils ever experience being sensitized by a text. The 
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pupils going through the described teaching will write examinations and pass them with flying 
colours but whether they would have gained good education remains questionable. 

 
1.4  The cultural analysis approach and the cultural heritage approach to teaching of 

literature 
 

The cultural analysis approach to language teaching is an open ended approach to 
language teaching. Learners are not merely presented with facts to accept as cultural heritage 
but they are given the opportunity to view whatever is of cultural value from various 
perspectives. Pupils are not robbed of their verbal initiative but they are encouraged to share 
their views and opinions and to analyze critically the information given. 

 
Language teaching and learning has always been associated with traditional grammar, 

sentence correction, usage, exercises and spelling drills. The main focus becomes mastering of 
rules of grammar so as to construct syntactically correct sentences. But Burgee in Bagnall 
(1973:116) says: 

 

          “Research evidence indicated that, the road to effective use 
of language lay precisely through active use, not through exercises, 
practice paragraphs dummy runs, drill, prescriptive grammar teaching 
and the like”. 

 
The literature view of language teaching for cultural heritage has also been questioned, 

as there is more to literature than cultural transmission. Culture is also shared, shaped and 
transmitted through words and the common assumption is that a person who shares our 
language will also share our attitudes and values. According to Welton and Morgan (1986:68) 
this is so because; “We are trained by our culture to perceive the world in a certain way and 
this process is so effective that we can often fail to imagine that alternative perceptions are 
even possible”. Culture is transmitted and received without questioning. There is no exchange 
of information yet the fundamental aim of teaching is that of transforming the child’s reality, 
giving him new ways for understanding the world. Pupils should thus be empowered to 
challenge the existing heritage in relation to present situation. Hence, the cultural analysis 
approach which gave pupils the opportunity to change objective knowledge into their own 
forms of thought and thereby making learning a social process. 

 
The underlying theory of the cultural analysis approach is Reconstructionism and 

Brameld in Kneller (1971:62-64) limits Reconstructionism to five main themes and these are 
as follows: 

a. “Education must commit itself here and now to the creation of a new social order that will 
fulfill the basic values of our culture and at the same time harmonize with the underlying 
social and economic forces of the modern world”. 

b. “The new society must be a genuine democracy, whose major institutions and resources are 
controlled by the people themselves”. 

c. “The child, the school and education itself are conditioned inexorably by social and cultural 
forces”. 

d. “The teacher must convince his pupils of the validity and urgency of the Reconstructionist 
solution, but he must do so with scrupulous regard for democratic procedures”.  

e. “The means and ends of education must be completely refashioned to meet the demands of 
the present cultural crisis and to accord with the findings of the behavioral sciences”. 
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Thus, whilst aimed at creating a new and better society, education in itself becomes a 
social self-realization to the learner as he/she learns not only to express but to defend his/her 
views so as to convince his/her listeners. This approach therefore, removes the empty vessel 
view of the keener making the leaner responsible for developing his/her own view of the world. 

Perhaps we can consider Barnes (1973) in Watson (1987) Barnes compares two 
learning dimensions which he calls language for transmission and language for interpretation 
and sketches two imaginary teachers at both extremes. 

 
Table 1.1: Language for transmission and language for interpretation 

Language for transmission 
 

Teacher sends message/ knowledge down the 
tube and the pupil receives it or fails to do so. 

 
Writing is done so as to test whether pupils 
have understood and it is not seen to be 
connected to the pupils thinking and 
understanding. 

 
Talking or writing about something does not 
alter how one knows it. 

 
Knowledge passes up and down unchanged. 

 
Learning is associated with accumulation or 
memorizing information. 

Language for interpretation 
 

Knowledge is something which each person 
has to make for himself/herself. 
Discussion and writing helps pupils to think 
more effectively. 

 
 
 

Talking and writing about something 
provides the child with the opportunity to 
make sense of experiences for themselves. 

 
 

Pupils’ attitudes and contributions are 
considered in learning and used as a spring 
board to future tasks. 

      
We can also consider Ball et al in Goodson and Medway (1990), what they give or suggest as 

trends to what they call new English movement. 
1. A de-emphasis of ‘standard’ or ‘correct’ forms of expression. Imagination and expression 

given precedence over correctness. 
2. Pluralism in terms of values and morals and worth. Teacher no longer needs to be in 

support of middle class values. 
3. A redefinition of literature to include a broader range of media and sources. The pupils 

work, popular literature, the poetry and literature of the West Indies, Africa and Asia, 
television, newspaper and comics all were discussed, studied and written about.  

4. A set of teaching methods giving greater autonomy and freedom to the pupils giving rise to 
use of project work, group work and open dialogues. 

5. An explicit engagement with social issues ‘relevant to the pupil’s lives and experiences 
outside the school; through use of current themes like war, poverty, pollution and other 
family matters. 

The teacher’s role is basically to facilitate and guide rather than to transmit knowledge, 
instead of disseminating values the teacher makes a collection of values and cultures especially 
from subordinate groups for discussion and comparison. 

According to Walsh in Mathieson (1975:167) the good teacher should be one who 
“establishes a favorable climate which challenges and allows for creative experience, sets up 
conditions of inquiry and self actualization and frees the unconscious forces”. The teacher should 
also allocate enough time for this negotiation of meaning each time encouraging the learner to solve 
his problems. The teacher should also be able to offer a feeling of security freedom and confidence 
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to his/her pupils, thereby encouraging openness to unconscious thinking. He/ she should also 
encourage the pupils to question bias and prejudice opinions. According to Walsh in Mathieson 
(1975:167) the teacher should encourage the learner “to hold conventions and customs in reserve 
and to develop a wholesome self-satisfying philosophy of life”. The teacher ceases to become an 
expert, solving problems through authority but solves them through discussion and inquiry 
renouncing ‘correctness’ and ‘standard. 

The learners are active participants who are required to provide evidence, facts and data if 
the cultural approach lesson has to succeed. Learners should tolerate other people’s views and 
opinions about life. 

The school language has always been the middle class language expressing dominant 
culture yet when we encourage personal expressive writing, children’s home language is brought 
into the classroom. In stages where there is conflict of cultures which view should be taken as the 
correct view? Cultural analysis approach should contain all these differences and consider the 
concept of appropriateness rather than right or wrong in speech to be the desired end. 

 
1.5 Methodology 

 

The study used mixed methodology approach where both the qualitative and the 
quantitative approaches were used [Creswell, 2003]. Hence, both descriptive statements and 
statistical data were used to present the gathered data. 

Seventy two student teachers in their final year of a two year secondary education 
programme formed the sample of the research. This was out of a total population of one 
hundred and twenty final year college students at the teachers’ college. Simple random 
sampling was used to identify the participants. Thereafter all the seventy two participants were 
given a questionnaire, examining their experiences on the teaching and learning of siNdebele 
literature. The questionnaires contained both closed and open ended questions, hence bringing 
out both the qualitative and the quantitative aspects in the research interpretation and analysis. 

 
1.6 Findings and Discussion 

 

Based on the views and perceptions from the questionnaires, the findings revealed 
varying and interesting views on how literature could be taught in schools for one to produce 
the needed results. The results were presented and discussed under the following themes: 
teaching of literature and the cultural heritage approach; literature teaching and cultural 
analysis and how literature can be taught and examined. 

 
1.6.1 Literature and the cultural heritage approach.  

 

       Most teachers [88.9%] indicated that the aim of siNdebele literature was to pass 
on the norms and values from generation to generation. 11.1% were uncertain and no one 
disagreed with that statement. SiNdebele literature was considered to be a rich source of 
the norms and values of the society. Having an opportunity to study literature in schools 
equipped the pupils with the needed moral values. This would result in generations and 
generations upholding the same values and norms and hence creating the needed sense of 
identity and belonging. Individual teachers further gave the following statements in support 
of the view that literature aimed at passing on norms and values from generation to 
generation: 

 
‘Literature is about life and therefore it should be taught in secondary schools so that 

pupils are aware of their societal norms and values,’ 
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‘SiNdebele literature is the most important tool for transmitting norms and values in a 
society.’ 

‘Literature is an important subject and if pupils are well taught, they will understand 
the norms and values of their society since in any case they are rarely taught these norms at 
home nowadays.’ 

 
1.6.2 Literature teaching and  the cultural analysis approach 

 

97.2% of the teachers indicated that the aim of literature was to analyze social 
concepts in the text in relation to the current life context. This was in support of the cultural 
analysis approach whose aim is not merely to present pupils with facts to accept and which 
is opposed to Welton and Morgan [1986] who postulated that people were trained by their 
culture to see the world in a certain way and this process was so effective that at the end 
one can fail to imagine that there are other alternative perceptions. 

It was also interesting to note that 96.6% of the teachers disagreed that in literature there 
is only one answer to a given question. This was an indication that issues could be debated 
upon and a variety of views could emerge during the debates. This is in line with the cultural 
analysis approach which considers knowledge to be individually constructed [Watson, 
1987]. Pluralism in terms of values and morals is promoted and de-emphasis of the 
‘standard’ and ‘correctness’ pursued. As a result of this, imagination and expression are given 
precedence over correctness, [Medway, 1990]. Participants hence observed that: 

‘SiNdebele literature promotes critical thinking both to the teacher and the 
pupils and therefore there shouldn’t be only one answer to a given question.’ 

‘Literature is subjective and cannot be said to be a subject of passing norms 
from generation to generation.’ 

‘Literature is an interesting subject that allows the mind to open up and 
stretch further and thus it is good for analyzing life situations.’ 

‘Literature is to meant to train the pupil’s analytic skills and therefore the 
pupils should be allowed to bring in different answers based on both the text and 
their experiences.’ 

 In view of this, 97.2% of the teachers observed that in literature there is no wrong or 
right answer as long as supportive evidence based on the text was used to answer the 
question. However, in the light of this, teachers were divided on the need of a marking guide 
in the marking of literature questions. 44.4% agreed that there is a no need of a marking 
guide, 22.2% were uncertain and 33.4% disagreed. This showed that despite the fact that the 
teachers were in agreement about the fact that in literature there was no wrong or correct 
answer, the teachers still needed a marking guide to guide their marking notwithstanding 
the fact that such marking guides could lead to blinkered thinking, thwarting the critical 
thinking of students in the process as they cram and as they are drilled on the correct 
answers.                

 
1.6.3 How literature can be taught and examined. 

 

        From the above discussion of findings, one can conclude that teachers were of the view 
that SiNdebele literature helped pupils to think critically. Literature was also considered 
to assist pupils in dealing with complex life issues through analysis and debate. If that was 
the case, how should literature be taught and examined in schools? Should pupils outline a 
story or should they analyze it? 23.6% of the teachers agreed that pupils should be 
examined on outlining the story, 29.2% were uncertain and 47.2% disagreed. This shows 
that whilst outlining the story was important, there was more to literature teaching than 
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outlining the story as outlining the story would mean mere acceptance of facts without 
critiquing anything. Hence one participant observed that: 

 
‘Literature and society are closely linked, hence set books with norms and 
values should be taught in schools.’ 

         The respondent, however, goes on to observe that: 
‘…but pupils must be given the opportunity to question the 

norms and values presented in the novels.’ 
But perhaps for pupils to be able to analyze a literary text, they needed to first give 

an oral outline of the story that would show their understanding of the text. This calls for 
students to be able to read literary texts with understanding if they are to successfully 
analyze them. Hence one teacher observed that: 

‘Students see literature as a challenging subject because they do 
not enjoy reading the novels.’ 
In line with this 62.5% of the teachers agreed that literary application and 

interpretation was difficult to most pupils. 30.6% were uncertain and 6.9% disagreed. This 
shows that a solution has to be found on how best literature can be taught to pupils in order 
to have pupils pass their examinations and achieve good teaching as well. 

 
1.7 Recommendations 

 

Literature remains an interesting and practical subject, closely linked to the life of the 
readers hence pupils need to read intensely and appreciate its story line. Mere appreciation is 
not the end of the task but pupils need to be given an opportunity to interrogate the text so that 
the meaningfulness of the text to the learner is revealed. The study recommends that 
examinations tasks can, therefore be limiting if they are not well used. Examinations are not the 
syllabus but they are there so as to measure the child’s performance in a broad filed of 
knowledge. All the syllabus requirements provide the necessary background information to the 
questions asked in the examination.  A good teacher will suppress the examination pressure 
and work towards developing his learner’s abilities to reach the required level of competence. 
Languages can concentrate in equipping the pupils to use the language accurately, 
appropriately and confidently. The child is not merely fed with facts but helped to think 
critically and to use language convincingly to support his ideas. Having equipped the child to 
the required level, it is only then that the child is exposed to examination tasks so as to instill 
more confidence to the child. The teacher does not need the whole year to make his pupils 
examination wise. In fact the best preparation is to expose the pupils to a variety for facts, views 
and opinions, relevant enough to help pupils tackle any examination questions that come along 
at their level. Such pupils will be found to answer their questions with the needed depth and 
understanding and they will therefore pass their examinations too. From this discussion one 
can, therefore, conclude that it is very easy to teach pupils and have them pass examinations 
without giving them good education and it is also possible and much valuable to give pupils 
good education and still make them pass examinations.  
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APPENDIX A 
Table 2: Questionnaire Results  
N= 72 
 Statement Agree Uncertain Disagree TOTAL 
  f % f % f % f % 
1

. 
The aim of teaching literature 

is to pass norms and values from 
generation to generation. 

6
4 

88.9 8 11.1 0 0 72 100 

2
. 

The aim of teaching literature 
is to analyze social concepts in the text 
as they relate to the current life 
context. 

70 92.2 2 2.8 0 0 72 100 

3
. 

In literature, there is only one 
answer to a given question and the 
teacher should give that model answer. 

0 0 1 1.4 71 96.6 7
2 

100 

4
. 

Examination questions should 
mainly be based on outlining the story 
of the novel. 

17 23.6 21 29.2 34 47.2 72 100 

5
. 

In literature, there is no wrong 
or right answer as long as supportive 
evidence based on the text is used to 
answer the questions. 

70 97.2 0 0 2 2.8 72 100 

6
. 

Examination questions in 
literature should be on the contextual 
analysis of characters and social issues. 

51 70.8 19 26.4 2 2.8 72 100 

7 There are many views that can 
be used to answer a literature question 
hence a marking guide in literature is 
not necessary. 

32 44.4 16 22.2 24 33.4 72 100 

8
. 

Literary application and interpretation 
is difficult to most students. 

45 62.5 22 30.6 5 6.9 72 100 

9
. 

Cultural norms and values in literature 
should be understood as they are 
presented, without being questioned. 

15 20.8 14 19.4 43 59.7 72 100 

 


